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Intended for those concerned with curriculum 
development, the document presents a general change model for the 
fl^veiopment of individualized education programs (lEP) for 
handicapped students, to implement the lEP component of Public Lay 
94-142, the Education for All Handicapped Children Act of 1975. The 
Model outlines several stages in each of the folloving six phases of 
I£P implementation: (1) planning for implementation, (2) readiness, 

(3) pilot testing (experimentation with limitt i-scale operations) , 

(4) lEP management (full-scale operation), (5) followup, aiid (6) 
institutionalization. Details of problems, organizational structure 
and operation, and personnel development are covered for the first 
three stages of the second phas€--readiness — including awareness and 
identif icaticn, expansion of know;Ledge jDase, and design of 
development strategies. Also provided are sections listing 
competencies for special education curriculum coBSultants, special 
education supervisors, and teachers of the secondary level educable 
mentally retarded. (IM) 
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CONCEPTUAL FRAMEWORK 



Substantive issue/problem area 
(Individualized education programs) 

If 0 \ ^ 

' 'A \ ' 

/ / / \ \ ^ 




I I I \ \ ' * 
' ' ' ^ Strategies for approaching 



Affected organizational / ' \ issue/problem area 

Structural/operational changes / A (Comprehensive system of 

(General/special education), ■ < . personnel development) 



Substantive issue/problem area 

1. How to implement the lEP component 'of P.L. 94-142 so that: (a) the LEA Is in compliance with 
. Federal and State statutory and regulatory requirements, and (b) the lEP is an efficient and 

effective educational practice. . 

2. ^Tiat strategies should be employed in implementitig the lEP and what responsibilities, and 
functions should the LEA's comprehensive system of personnel development have in terms of 
■these strategies? 

. 3.' How will the substantive issue/problem area of the individualized education program and' 
.strategies for approaching issue/problem area, affect, the LEA's organizational structure 
. •■ and operation? . , ■ . ' 

Basic assumptions . , 

1. That the successful implementation of the lEP will require planning stMtegies and, that these 
■ strategies will affect LEA organizational structure and operation. ' 

2. That changes in LEA organizational structure and operation.may have an impact on the substantive 
■ issue/problem area of the lEP. 
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That modification in the IE? concept may affect LEA organizational structure and operations. 



1 That LEA organizaUonal' structure and operations my change the strategies for approaching 
the Issue/problem area of lEP. ' 

Basic facts ' 

1. An individualized education program is a "written statement for each handicapped child 
' ■ developed in any meeting by a representative, of the local educational agency or an 
• ' intprisediate educational unifwho shall be qualified to provide, or supervise the 
provisiou-f, specially designed instruction to meet the unique needs of handicappe 
. children, the teacher, the parents or guardian of. such child, and, whea.:ver .appropriate, , 
such child, which statement shall include (a) a statement of the present leye s of 
educational .perforniance of such child, (b) a statement of annual goals, including short- • 
■ ' term instructional objectives,' (c) a statement of the specific educational services to ■ • 
' such child, and the extent to which such child will be able to participate in regular 
educational programs, (d) the projected date for initiation and anticipate duration of 
such services, and (e) appropriate objective crite'ia and evaluation procedures and , 
' schedules for determining, on at least an annual basis, whether instructional objectives 
' are being achieved" (P.L. 9H^2, p. k),' 

2 ' a comprehensive system 'of personnel development encompasses "programs and procedures for 

(a) the development and implementation of a comprehensive system of personne development . 
vhich shall include the inservice training of general and special educational instructional 
■ and support personnel, detailed procedures to, assure that all personnel necessary to carry ^ 
out the purposes of this Act are appropriately and adequately prepared and trained, and . 
effective procedures for acquiring and disseminating to teachers and administrators of 
\ programs for handicapped children significant information derived from educational 

research, demonstration, and similar projects, and (b) adopting, where appropria e,' pro sing 
educational practices and materials developed through such projects (P.L. 9^-142, p. iUJ. 



GENERAL CHANGE MODEL ?0R lEP IMPLEMENTATION*" 



ii 



Pl^aeo T' P1flnnlnf> for Implementation 

stage 1. Defining and delineating issue/problem area 

Stage 2. Setting Roals and objectives 

Stage 3. Scanning and forecasting ' 

, Stage 4. Converting and coordinating 

Stage 5. Influencing 

Stage 6. Follow-up 



IE? model developed which 'includes:. 

a. Specific plan for implementation 

b. Employ comprehensive system of^ personnel 
development in implementation plan , 



Phase ri; Readiness 

Stage 1. Awareness and identification 

Stage 2. Expairion of,^ knowledge base 

Stage 3.' Design of development strategies 

Stage 4. Acquisition of commitments and resources 
; Stage 5. Staff training and r_ecruitment 

Phase III: Pilot testing (experiment ation with limited-scale operations) 
Stage' 1... Selection of lEF process components to be tested 
Stage 2. Test bed selection 
'Stage 3. Trail period for field tests 
Stage i Evaluation of field tests 
Stage 5. Redesign of IE? process components 

Phase IV; lEf management (full-scale operations ) 

Stage 1.. Pre-startup 
■ Stage 2. Full-scale- operations 
• ■ Stage 3. Monitoring operations 



Phase' V: Follow-up 

Stage 1. Interpretation of data from monitoring 

■ Stage -2. Corrective action programs 
, Stage 3. Appraisal of full-scale operation 

Phase VI; Institutionalization 

Stage 1. Refinement of skills and operations 
\^ ^ Stage 2. Incorporation of lEP into standard operating procedures 




\ Adapted fron Steve K^ezevicb's "Summoty of the General Change Model" in Management by 
\ OM'^^t'iMj'nd Rosulk Arlington, Va.; American Association of School Administrators,. 1973., 



lASG 11*. Readiness 

CAGE .15 Awareness and identification 



lEP 



dentlftcatlon of focces 

ederal^laws and regulations 
tate laws and regulations 
ocal policy 



arent/advocate groups 



lourt decisions and opinions 



tonnal/inforinal power 
i'tructure 



Jemographic patterns 
3eographic problems 




Idontification of' forces. 

General and special education's coinniitment 
to modify current practices 



General and special education aware of . 
parent/advocate groups and their possible 
impact of^' structure and operation of LEA. 



General and special education aware, of local 
and national trends in court decisions and 
opinions and their possible impact on LEA 
organizational structure and operation. 

.General and special education aware of the 
formal/informal coirjnunity and educational 
power structure and their possible response 
to Federal laws and regulations, State laws 
and regulations, local policy and court 
decisions. 



General and special education aware of 
demographic patterns and geographic problems 
and their impact on the delivery of services. 



PERSONNEL DEVELOPMENT 



Trifintification of forces 

Personnel development aware of Federal 
laws and regulations, State laws and . 
regulations', local policy, and LEA 
Internal commitment to modify current 
practices. 

Personnel development aware of parent/ 
advocate groups and their possible impact 
on structure and operation of LEA, and 
impact on structure and operation of 
comprehensive system of personnel development.' 

Personnel development aware of local and 
national trends in court decisions and 
opinions and their possible impact on LEA, 
and impact on structure and operation of 
comprehensive system of personnel development. 

Personnel development aware of formal/ 
informal community and educational power 
structure and their possible response 
to Federal laws and regulations, State . 
laws and regulations, local policy and 
court decisions, and what impact this 
response may have on comprehensive system 
of personnel development. 

Personnel development aware of general and 
special education's knowledge of' and plan- 
ning for demographic patterns and geo- 
graphic problems. Personnel development 
also aware of demographic patterns and 
geographic problems relative to the 
delivery of personnel development services. 



Ull II: Readiness 

lAGE iJ Awareness and identification 



lEP 



tofesslonal associations/ 
fllons 



:dentification of client 
roups 



General and special education aware of the. 
attitude 'of professional associations/ 
unions relative to the liiiplomoiitiition of 
p.L. in .general, and lEP in particular, 
and what Impact these organizations may have 
on successful itnpk'nicntntion. 



leneral and special education 
lersonnel necessary to 
Lmplement lEP component of 
'.L. 94-U2. 



Identification of client groups 



lEP meeting participants': 
Administrators 

Referring/receiving teachers 
Parents 



Consultant/supportive personnel from 
general 'and special education: 

Psychologists 

Educational diagnosticans 

Speech pathologists 

Physical therapists 

Occiipationai therapists , , 

Audiologists 

School nurses 

Social workers 

Guidance counselors 

Curriculum specialists 

Methods and materials specialists 

i'hysicans 

Ophthalomologist/optometrists 
Vocational rehabilitation counselors 
Other consultants 



PRRSONKEl DEVELOPMENT 

Personnel development aware of the attitude 
of professional associations/unions relative 
to the implementation of P.L. In 
general, and IKP In particular, and what 
impact tliese organizations may iiave on the 
Ll'-A's plan for irapletiienLiition. Also, 
personnel development aware of possible 
impact these organizations may have on 
the delivery of personnel development services 

Idoiit j r I cat ion of client groups 



Personnel development aware of role and 
responsibilities of administrators, referring/ 
receiving, teachers, and parents in the 
identification, assessment, placement, and 
evaluation of handicapped children. • 

Personnel development aware of role and 
responsibilities of consultant and supportive, 
personnel in the identification, assessment, 
placement, evaluation of handicapped children. 



ERIC 
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lASE IlJ -Readiness ' i 

[AGE l5 Awareness and identification 



• ■ lEP 


■ ORGANIZATIONAL STRUCTURE/OPERATION 


PERSONNEL nEVELOPMENT 


3 

* 


LEA prograni development: 
General education administrators 
Special education administrators 

Professional associations/unions 


Personnel development .aware of role and 
responsibilities of general and special 
education administrators in LEA program 
development. 

Personnel development aware of role and 
and responsibilities of' professional 
associations/unions have in implementing 
P I 94-142 in general, and lEP in 
particular. 




Spnsinp client responses to forces 


Sensing client responses to forces 


enslnfj client responses to 
orces 






EP Information dissemination 

'r 


General and, special education's awareness . 
of LEA application requirements, for lEP and 
personnel development- components or r.L. 7t ihj 

Public hearings /hearing analysis. 


Personnel^ development aware of and 
participated in: ;•■ 

Workshops and 'training sessions relative _ 
>n P 1 '94-142 reauirements for lEP and: .y 
personnel development. 




Statemp.nts in the press. 


Public hearings/hearing analysis. 




Interviews/group input sessions. 


. '■ 

■ Statements in the '.press. 


• 


Professional groups policy papers and 
publications. ' 


Interviews/group input sessions. 


5' . . ■ .. „ 


Parent/advocate, groups policy papers and 

njihl iVpflon^. 


Professional groups policy papers and 
publications. 

■ Parent/advocate grcftJps policy papers and 
publications. 


inalvsls of client responses 


Analysis of client responses 


Analysis of client responses , ■ 


[uallty and quantity of lEP 
Lhformation 


General and special education awareness of 
validity of responses in terms of information/ 
misinformation. 


Personnel development awareness of validity 
nf ^nfnrmfl^^nn/Inisinformation coming from 
general and special education. ■ 
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iASE II! . Readiness 

[AGE 1; Awareness and identification 



lEP 



nventory of available 
esources 

eneral and special 
ducations resources necessar 
or lEP implementation 



ORGANIZATIONAL STRUCTURE/OPERATION 



laterials 

leneral and; special education 
:raining materials necessary 
lor , impleuenting the lEP 
iomponent of P.L. 94-142. 



ERIC 



Reliability of information 
Political/educational dimensions 

i'' 

Inventory of available resources • 

General and special educations awareness of , 
available resources including': 

Fiscal - P.L. 94-142 Pari B funds, local and 
State funds, foundations, Federal categori- 
cal funds (Tit,!'' I, IV, Voc. Ed.) 



Human- - staff, consultants, colleges and 
universities. 



Current ''.budget for direct/supportive 
services and modifying existing budget. 



Utilizing any 'discretionary' fiinds. 



Materials 

General and special education awareness of and 
utilization of: 

Current lEP models 



PERSONNEL DEVELOPMENT. 



Reliability of information 
Political/education dimensions 
Inventbry of available resources 



Personnel development awareness of 
available resources including: 

' Fiscal - P.L. 94-142 Part B funds that 
can be employed for personnel development; 
local and, State "funds for personnel, 
development. Federal categorical funds 
(Title I, IV, Voc. Ed.) 



Human - staff, consul taiits, colleges and 
university personnel eni&i'oyed,in previous 
workshops' and training- sessions. ^ . 

Current budget for p,ksonnel development, 
and capability of modifying existing - V 
budget, 

Utilizing any 'discretionary' funds. 

Inventory of conceptual expertise; legal- 
interpretation, instruction and curriculum 
practices and individual/system ])rogramraing, 

Materials 

'I '/ . , ■ . 
Personnel developments awareness of and 

utilization of: 

7 

Current lEP' models ". . ■ ■ , 
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■^l II: Readiness 

'AGE i' Awareness, and identification 




/ 

icilities 



eneral and special educations 'jpecial educations program placement by site 



icilities necessary for lEP 
nplementation. 



ocal planning process 



eneral alid SD'ecial education 
lanning process relative to, 
mpleiiienting ^EP and 
omprehensive system of 
ersonnel development. 
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Current research relative, to the 
; ideiitification', assessment, j)la'cement, 
evaluation, and total prograiming of 
hiifldicapped children. 

Current research relative to instructional 
programming,, curriculum programming, 
methods, practices, etc. 

Facilities 



and current policy towards program sites. 



Local planning process 

Is, general and 'special educations response to 
the changes required by P.L. 94-142: ' 

Proactive/reactive 

formal/informal planning process 

Formal/informal decision-making , 

State requirements f of -planning 

f. 

Federal requirements for planning ■ 



PERSONNEL DEVELOPKENT 



Current research relative to the 
identification, assessment, placement, 
evaluation, and total programming of ,. . 
handicapped^ children. 

Current research relative to instructional ^ 
programming, curriculum programming, 
methods, practices, etc. 

Facilities 

Personnel development awareness of general 
and special educations. current policy towards 
program sites. ' 

Inventory' of possible sites for in-service 
training. , ■ ' 

Knowledge of flexibility in modifying 
current sites. • ■ ■. ,/ 

Local planning process 

• " '■ ' 
Is personnel developments response to 
the changes required by P.L. 94-142: 

Proactive/reactive , 

Formal/ informal planning process 

■ Formal/ inform^ decision-making 

State^requirements for planning^ 

Federal requirements forplannlng'' 

1, - . ■ .. ' 

Is personnel development aware of .general 
and special educations style of change? ' . • ' 
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lASE II: Readiness 

[AGE. 2:. Expansion of knowledge base 



lEP 



irganizatlonal responsibility 

leneral and special educationjs 
Tganizational responsibili 
les and role in implement- 
,ng P.L. 94-142 in general, 
md. lEP in particular. 
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ni^r.ANnATIQNAL STRUCTURE/OPERATION 



Organizational responsibility 

Is there significant participation of 
advisory boards, teachers associations/ 
unions, administrators organizations, and 
parent/advocate groups in planning for 
impleinenting for. P.L. 94-142 in general, 
and lEP in particular? 

What are these groups: 

Composfition 

Roles 

Responsibilities 
Functions 

Credibility/trust building 
■ Parity ' ^ j 

Available forinal/informal linkage system 



Development of formal/informal/ linkage 



system 



Building representatives 

• ■ ' ' ' ' / 
Functions of. linkage agept. 



■ 



Role of linkage agent 
Specific responsibilit^ies 



PERSONNEL DEVELOPMENT 



Organizational responsibility ' 

Is. there significant participation by 
personnel development in planning 
for the' implementation of P.L. 94-142 
in general, and lEP in particular? 



What is personnel developments: ■ 
Cpmposition 

Roles' . ' ■ 

Responsibilities 
.Functions 

. Credibility/trust 'building 
Parity /, 

'Avaiiable formal/informal linkage' system 

Development of formal/informal linkage . 
system' '. ■ ' ' 

Functions of linkage agent 

Role of linkage 'agent 

Specific. responsibilities 



lASE IT: Readiness' 

;AGE Expansion of knowledge base 



• lEP 




PERSONNEL DEVELOPMENT 


^stenis Analysis ■ ■ 


Systems Analysis 


Systems Analysis ■ „ 


hat analysis of the total 
Jucational system is 
£cessary for implementing' 
.L. '94-U2 in general, lEP 
i' particular? 

• 


Special eilucations position in formal/ informal 
hieran^tii of 1% ' 

Capability of modifying subsystem as required 
by P.L. 9H42. , ' , 

If modification is necessary in general and 
special education, is there leadership for 
change? ' ; ■ ' \ 


Personnel development aware of special 
educations position in formal/informal 
hierarchy of LEA? ' . , 

Personnel development aware, of its own 
■position in formal/informal hierarchy of LEA? 

Capability of personnel development to modify 
its own subsystem as required by P.L. 94-142. 


• 


Is' there a general description of special 
education programs which includes r 


Is persortnel development aware of special . 
eciucacion programs inciuaing. 




Mams treaming/ reverse . mams ireaniing . 


MiinctTDTmincT / ^PVP^C!^> Tn;^^fl<?^f PPtnln??. 




' . I* 
Degr?^e of student integration. 


Degree oi Siuaeni inLegraLion. 


. . ■ . ' ,/ 


'Partial mains treaming, ■ ^" 


\ ^'Partial mainstreaming. . 




Setfrcontained classrooms. 


,^ Self-contained' classrooms. . 


' \ - 


Resource rooms, designed for. handicapped ^ 
children. 


■ Resource rooms designed for handicapped 
■ /children. 


j» ■ 


Special resource teachers or other 
professional personnel on or. off the 
school site. " ' 


OpfiCiai icSOlilLc LcdLlltiio Ut Utuci 

; ^ professional personnel on, or off the 
Stnooi siLc. 




) . ■ 

Home/hospital/special center. 


nome/ nOSp LLai/ bpcLidi LcULcI. j 




Complete mains treaming 


Complete mainstreaming , 

''■ft ■ t 




Random or systematic selectio^n and 
placement. 


■■. Random, or systematic selection' and ■ 
■---piacement.", ■; 


J ■ 

V 


" Full .or part-time attendance for 
handicapped children. , „ '•' 


.Full or part-time attendance for ^ 
handicapped children.' 


ERIC 


Transitional -iirograms , " 

1 " ■ ' " . ■ 


,00 

Transitional programs . uu 

' ,. • ■ " . 
' ' , ■' t * ' 
I ' ' . 



ASE II: Readiness 

AGE 2: Expansion of knowledge base 



lEP 
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nuaNTZATIONAL STRUCTURE/OPERATION 



Is appropriate classroom feedback directed 
to the child ,as to the appropriateness of his/ 
her responses,, reinforcement of learnings, 
provisions for. repetition and oyerlearning, 
and concern for helping the child transfer 
learnings? - 

'Is there a need for realignment of personnel 
assignments? Hiring new staff as a result 
of normal turnover, but new staff selected 
because they are better trained (therefore, 
more expensive) to work with handicapped ■ 
children? , ' 

What type of curriculum obtained, the greatest 
gains with' which kinds of. children? In 
which areas of early development? 

Which children with which kinds, of special' 
needs respond best to which kinds of main- 
streaming programs? 



Which kinds of teachers can best deal with 
which kinds of mains t reaming? 



How do parents influence the success of , 
special education programs in general, and 
mains treaming prpgrajns in particular, and 
Is their influence different in different 
kinds of oi$iinstreaming approaches? 

Which kinds of non-handicapped children do • 
least well in in which kind of mains treaming 
situations? 



PERSONNEL DEVELOPMENT 



Has personnel development conducted workshops 
or training sessions concerning basic learn- 
ing theories, with emphasis on' behavior 
modification and operant conditioning? 



Is 
ass 



there a need for realignment of personnel 
ignments within personnel development? 



Has personnel development conducted workshops ' 
or training sessions relative to needs assess- 
ment and curriculum development? 

Has, personnel development conducted workshops, 
or training sessions relative to matching 
children with specific kinds of needs with 
specific kinds of mainstreaming programs? 

Has personnel d^yglopment conducted workshops , 
'or training sessions relative to matching ' .- 
teacher characteristics with kinds of programs? 

■ ' -1 

Has personnel development conducted workshops ' 
or training sessions for parents? Have these 
workshops or 'training sessions dealt with 
issues relevant to mainstreaming? 



Has' personnel development conducted workshops 
or training sessions relative to the rion- 
mainstreaming of some handicapped children? 



ASE II: Readiness 

IQl 2: Expansion of knowledge base 



lEP. 
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ORGANIZATIONAL STRUCTURE/OPERATION 



Which are the characteristics of children 
chat attract and repel other children? 



Nature of screening and diagnosis conducted. 

Recruitment and eligibility. 

Supportive services provided. 

Nature and extent of parent participation.' 

Nature of the physical plant,' including 
special modifications and equipment. \ 

Tone of classroonls; 

Activity levels 

Noise, levels , . ' 



Group 



PERSONNEL DEVELOPMENT 



Has personnel development conducted workshops 
or training sessions for analyzing children's . 
attitudes toward handicapping conditions? 
How teachers can modify negative attitudes? 

Has personnel development provided in-service 
training to upgrade all teachers abilities 
to screen for and diagnosis for handicapping ' 
conditions? 

Has personnel development provided workshops , 
or training sessions relative to the utilization- 
of support services? 

Has personnel development conducted workshops 
relative ^to modifying physical accoModations? ^, 

Has personnel development conducted workshops 
or training sessions relative to the classroom 
environment? 



■ Teacher style with handicapped/nonhandicappe| Can in-service training "teach" teaching styles? 
' children. 

Activities involving handicapped children; 
'Constructive 
Directionless 
Individual 
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lASE II: Readiness 

I AGE ti Expansion of .knowledge base 

^ 0 • 



*EP .. • 


■ Organizational structure/operation 


■ PERSONNEL DEVELOPMENT ■ 




Active :■: 






Missive 




■ 

1 . 
1 

1 


Interactions between teachers and children: 
Teacher-initiated behaviors toward children. 
Responses of children to teacher. 


Has personnel development, conducted workshops 
or training sessions relative to the small 
group interaction between teachers and 
handicapped children? 


• 


■ Child-initiated behaviors toward teacher, 






'Responses of teacher to children, 


1. 




Teachers and administrators perceptions of 
the limitations and assets of thier own 
programs and identified changes they feel 
are needed to correct deficiencies or to 
strengthen existing eleine.nts.. 


Has personnel development conducted workshops 
or training sessions relative to allowing for 
the clarification of perceptions concerning 
deficiencies or strengths? 


■ 


Teachers and administrators philosophies , of 
education and their experiences with handi- 
capped children. 

Interactions between children: • ^ 

Handicapped/nonhandicapped 


Does personnel development conduct workshops , 
or training sessions to examine philosophies 
of education?' For the handicapped and non- 
handicapped? • 

Has personnel .development conducted workshops 
or training sessions to explore observation 
methods or 'interaction analysis? 


fi 


' Handicapped/handicapped. 




f ' 


Program design: 


.. 




Is there some articulated guidelines to , 
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•HASE 
ITAGE 



lEP 
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ORGANIZATIONAL STRUCTURS/OPERATIOy' 



PERSONNEL DEVELOPMENT 



assist in initial selection of handicapped 
children and in placement of all children? 

Is the curriculum and scheduling highly 
structured', yet flexible and individualized 

Is there a clear rationale for the programs 
that provide a framework for classroom 
operation? ' 

Teaoi teaching/cooperation. 

Weekly planning and daily' review and 
revision by teachers.. 

Are all the teachers who work with, 
handicapped chjldrG^i highly involved 
and committed? 

Are the expecLations for student perform- 
ance realistic yet malrtairied at a high 
' level? 

'Are thare home visits by the ttaching 
staff and active involvement by parents?. 

Heavy use of language in the classroom, 

■A mode of operation which includes daily 
allotments of time for continuous inser- 
vice training, curriculum development, 
daily planning and critiquing of ' 
instruction, a high adult-child ratio, 
and supervision. 

A curriculum for children which attends' to 
individual needs and fosters the devei- . 
opment of cognition, language, motivation, 
Self-concept, social skills,, motor skills, 
and information processing, 



Has !)ersonnel development conducted workshops 
relative to integrating programmed instructio: 
materials? Inter-package intergration? 



Has personnel development conducted workshops 
or' training session? relative to team teach- 
ing, interdisciplinary cooperation, small- 
grouD dynamics? 



Has personnel development conducted workshops', 
or training sessions relative to examining 
scheduling problems, allocation of time, 
lesson planning, etc.? 

Has pei'^sonnel development conducted workshops 
relative to, fostering the development of ' ■'. 
cognition, language, motivation, self- 
concept, social. skills, motor .skills, and 
information processing? • 
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t 

> ,■ , 


.„ • How does the self-cincept 'of children with 
various special needs evolve?' 




'■ ^. 

''\ - 

i 

* 


.Wlien do children become aware of their 
differences and/or deficiencies? 

0 Their attributes? ■ ' 

Do the answers vary' greatly from child to 
child or condition to condition and how 
does a teacher cope with these variations? 

Does popularity (lie., number of friends) 
mean as much to a handicapped ;chil'd as 
a' non-handicapped child? 




t 

' ! . ; 


What is the long-range effect of 
integration on the attitudes of nonr 
handicapped children toward handicapped 
- children? 

Wtren a child is truly unique in the 
integrated classroom (i.e., either the 
only child, or the only child with a 
particular handicap), does he feel a 
Qpncip nf iQfjlAfinn and a lo^^ of ^elf^ 
esteem?* Under what circumstances? What ' 
can teachers and peers do to alleviate the 
child's feelings? 


Has personnel development conducted . . / 
workshops or training sessions relative 
to multicultural/multiethnic understanding? , 
■ Can these workshops be adpated to include 
the handicapped? . 


1 * 


Will the normal child model his behavior 
on inappropriate behavior displayed-by 

hflnH iVpT^npH /hllHTpn'^ Or will fhp 

handicapped child model his behavior on • 
inappropriate behavior displayed by the 
V. nonbandicapped child? 


Has personnel development conducted 
workshops or taining sessions for teahers, • 
suDDortive nersonnel. and administrators 
relative to basic behavioral principles? ' ,. 


". . * 
i 


. Do .handicapped children feel too much 
pressure when-confronted constantly by 
' . children so much more able than they? 
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Teachers: * 

Teachers who are: 

^'''.rmly authoritative; , 

Committed to the program. 

Willing to spend time 'in 'careful planning 
of the curriculum and review of the 

■ progress of the children. i 

I 

Accepting of the concept of mains tr earning. 

Attitudes, of less experienced teachers ' 
towards the handicapped as opposed to 
more experienced teachers attitudes . 
towards the handicapped; 

, ' How d,o teachers attitudes "vary according 
to to disability or handicapping condition? 

Do teachers utilize supportive and 
resource services when dealing with 
handicapped childre? 

■ The ability to objectively observe ■ 
, handicapped children., 

An orientation towards all handicapped 
children development that emphasizes the 
' child's ability to, learn. 

,1 The abiljty to translate abstract concepts 
into concrete operations. 

An orientation toward personal growthj 
her/his own- as well as that of het/ 
his pupils. ' ' 

Teachers who' stimulate and promote a 
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healthy self-concept in all children, 

, Teachers who stimulate and promote 
positive, 'Cooperative interaction between 
• ,. handicapped „and nonhandicapped cljildren. 

Facilities: ' , 

Physical' facilities appropriate for the 
special needs of children being served. , 

Appropriate materials that are' available 
according to the special needs of 6ach 
child. ■ ■ ^ 

Accessibility of classroom to entrance. 

Placement o,f furnitofc. 

' Accessibility and safety of equipment. ~ 

I 

Transportation. 

Provision and space for special equipment 
(wheelchairs, ramps, etc.). 

.( ": ' ■ 
Allowances" for small-group and one-to-one 
work. 

Provision and space for behavior modlficatio 

'Supportive Services: 

A supervisory staff 'to provide guidance and 
direction for the other staff members on the 
focus of the curriculum, making necessary 
changes in scheduling,' teacher or sljudent 
assignment. The supervisory role also 
seems .to be instrumental in' maintaining a 
, positive atmosphere, high expectations for 
the children and in resolving staff discord, 
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Supportive services that are available to 
all children who require them (physical 
therapy, speech and hearing therapy, etc.), 

Goals: Is there a clear set of principles 
and goals, preferably with a theoretical 
framework, to provide structure and general 
direction for program implementation and 
maintenance as well as to aid in evaluating 
the program and in making needed changes?- ' ^ 

The explicitness of the goals in terras of 
performance expected, of the children. 

The degree to which the method disijned to 
achieve these goals with children Is con- 
gruent with principles of child develop- 
ment, has .been empirically tested, and is 
appropriate to the particular children' 
involved. 

The relative. amount of time spent on the 
goal and the fidelity with which the 
methods are impleraent,ed. 

The degree to which the test _ performance 
required' to demonstrate effects is similar 
to the activity during training. 
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leds assessment t student 

le Identification, assess- 
int, placement, and evalua- 
.on' of handicapped children 
I special education classes 
ist be made on their unique 
ieds. 



Needs assessment - student 



Is analysis of student needs based ofli 
Target population? 

Characteristics in relation to a theoretical 
model of learning? 

Categorical/non-categorical? 

Behavinnlly/developmentally? 

Mandated by statute, regulations, or court 
order? 

Deficit analysis? 

Be determining occupational/daily living 
demands made by society? 

To what degree does special education programs 
focus on the special and' unique needs of 
children, and what special remdedial tech- 
niques are employed? 

Ability and attitude of the teacher • 

Is a "research-service model" (e.g., precision 
teaching, prescriptive teaching model) that- 
permits a teacher to- collect data that pro- 
vides precise ongoing evaluation of the over- 
all program and of the progress of each child 
as ;^ell as his/her own teaching? 

Does- this "research-service model" provide, 
that: 

Each component of the program be broken down 
into small and easily manageable units of ■ 
instruction? 



Needs assessment - student 

Is personnel development aware of general 
and special educations analysis of atudept 
needs? 

What expertise exists within LEA in general, 
and personnel development in particular, in 
examining various needs assessment approaches? 

Which approaches have been emphasized in 
previous workshops and training sessions? 

What products were produced at these workshops 
or training sessions? 
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Each unit contains detailed teaching 
procedures for attaining clearly defined 
learning objectives? 

Each dimension of the child's academic 
and social developmental level is assessed 
and continually reassessed by a combination 
of techniques? 
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Analyslii of available 
resources - student 



Needs assessment 
oreani'iational 
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Analysis of available resource's - student. 



In analyzing available resources, does 
general and special education: 

Search existing literature? 

Survey schools and personnel involved with 
the target population? 

Coramunicat'es with theoreticans/ researchers? 

Coniinunicates with professional associations/ 
unions? ' . 

Co"""inicc'.tes with parent/advocate groups? 

Experiment/ rt:search with cunlculuin 
materials, instructional practices, 
existing, lEP models, and incorporate 
findings into total LEA operations? 



Neieds assessment - organizational 



Who is involved in the decision-making 
process within generai and special education 
, relative to change? ' , 

What leadership needs are necessary for 
general and special education to implement 
P,L. ,94-U2 in general, and lEP in particular? 



Analysis of available resources -.student 



Is personnel development aware of 
general and special educations analysis 
of available resources? 

Is this information shared within personnel 
development? 



If experimentation/research is conducted 
in LEA, is personnel development involved 
with it; has the findings of such research 
been employed in previous workshops and 
training sessions? 

Is experimentation/research or training 
in curriculum/instructional practices a 
priority of personnel development? 

Needs assessment - organizational 



Is personnel development aware of, and , 
participate in, the decision-making process 
within general and' special education? 

Is personnel development aware of the 
leadership needs not only in general and 
special education, but also in personnel 
development to successfully implement ' 
P.L. 94-1^2 in general, and lEP in 
particular? 
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What a-re the politicar problems involved in " 
implementing P.L. 94-142 in general, and 
lEP in particular? 

r' i 

•What social/cultural problems are involved 
in implementing P.L. 94-142 in general, and 
IE? in particular? , 

What organizational process needs exist in 
terms of: 

Planning 

Determining unit responsibilities,^ 
performance indicators, and standards 
consistent with •organizational and. 
division objectives for implementing lEP. 

■ Setting and assessing feasibility of each 
operational objective for the unit. 

Generating and selecting (feasible) ■ 
strategies for each operational objective. 

Formulating work plan and related work > 
tasks to implemeui Che strategy for each 
operational objective. 

Designing and implementing a results 
management approach including a monitor- 
ing system to ensure achievement of each • 
operation, 

Executing outcomes and performance appraisil 
against predetermined unit objective, and 
strategies (to be completed at the end of 
a stated period). 



Is personnel development aware of the 
political problems involved in implement- . ■ 
ing P.L. 94-142 in geqpral, and lEP in , 
particular? ■ , ' 

Is personnel development aware of the 
social/cultural problems involved in 
implementing P.L. 94-142 in general, and j 
lEP in particular? ' ' . /• ' 

Is personnel development not only aware of 
general and special educations organizationsil .' 
needs in terms of the following areas, but 
its own needs:' 

Planning ^ ^ , ' , 

♦ 

Determine unit responsibilities, perfprm- 
indicators, and standai'ds consistent 'with . ' 
organizational and division objectives 'for 
implementing I5P? 

Setting and assessing feasibility of -each' 
operational bjective for the unit? 

Generating and selecting (feasible) 
strategies for each operational objective? 

Formulating work plan and related work- ■ 
tasks to implement, the strategy for each 
operational objective? 

Designing and implementing a results, 
management approach including a monitor- 
ing system to ensure achievertient of each '• 
operation? . •' , 

Executing outcomes and^performance appraisal 
' o^ainst predetermined unit objective and> 
s'trafigies (to be completed at the end of' 
a stated period)? 
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Recycling and refining MBO/R practices. . 


Recycling and refining MBO/R practices? 


/ 


, Organizing • 


Or^,3nizing? , . 




.Stimulating ' ' ' 


Stimulating? . " 




Coordinating ' ' ■ 


Coordinating? ; • ' 




Appraising 


Appraising? 


• 

\ 




Is personnel development capable of develop- 
ine i/orkshoDS and training sessions to ■ 
■address these organizational needs? 


Analysis of available 


Analyses of ^-available resources - organiza- 


Analysis of available resources - organlza:^ '■ 


resources - organiza- 
tional ^ ' 


tionar\ 


tional ■ ■ • • \ 

i . ' z \ \ 

' . • / \\, 


^ 

* 


Relative to resources for implementing P.L. 
94-142 in general, and IE? in particular, 
is generajt and special education aware of: 


Relative to resources, for implementing P.L. ' 
94-142 in general, and lEP in particular, is 
personnel development aware of: 




Availability of human and material inputs? 


Availability of human and laterial inputs 
for general/special education and personnel 
development? ' ' 




'Market' demands? ' 


Market demands? 




Locaj. competition from private schools with 
regard to the number/size of competitors 
• and their strategies/tactics of competition? 


Local competition from private schools with 
.regard to the number/size of competitors 
and their strategies/ tactics of competition? 




Technical curriculum/ instructional knowledge 


I Technical curriculum/instructional knowledge? 




Managerial techniques? 


Managerial- techniques? 




Local, State, Federal policies and-, 
practices concerning taxation, expenditure 
allocations, funding sources? . 


Local, State, Federal policies and 
practices concerning tasation, expenditure 
allocations, funding sources? 


4er|c 


Labor union structure and bargaining power? 

> 1 


Lnbor'iinion structure and bargaining power? 
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LEA, SEA subsystem competition for funds, ■' 
■ :)ersonnei, materials,, facilities?. 

Availability o^ management information system' 

Information center. 

Accessing data bases. 

R&D laboratories. 

Catalogs. 

Commercial materials-, vendors. 



LEA, SEA subsystem competition for funds 
personnel, niaterials, facilities? , 

I? Availability of management information 
system? 
Information center. 

Accessing data bases. 

, R & D laboratories. 

Catalogs. , . ■ 

Commercial materials, vendors. 
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Dimensions of personnel 


Dimensions of personnel development . . 


Dimensions of personnel development 


^ development 






• 




Design of development strategies for personnel 






development 






Target populations 






National 


* 




State 






Sub-state/intermediate unit 






District 






Subdistrict 






Goal type 


• 


• 


Program restructuring 




1 


Program modification 


• 




. Program/skill development 






Exploratory 


• ■ 




Issues 




■ 


Authority 






Needs 






Goveranee 






Finance 






* 

Staffing 


o 
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V 




jiatrix/inodel analysis of target populations, 


\ 


\ 


gOaX uyp6) allQ ibbU^bi 


1 

Jl ■ 


\ 

\ 


Lieiivery opcions* 






urganizaiionai types 


f 6 




Aimosc inQepenQeriL inscrviLe piugiauu 


1 t 

\ i 
\ • 




DrAf flte*! Anal nroan^ 7flh"t AH InCPfVlOP nTOffTAfll 
trOIcSSlOnai Ulgani^aliUU .iUociVitc piugxaui 






.inQepenuGnL inservicc prugiduu 






Mugic UuXC inbcrVxLc piUgiaiu* 






tree partnersnip inservice prograuii 


•J . ' 

i 




17vAo A Ane avm' iiTn incaTUI^P ni^nOTflin 
rrcc COuSOriiUlU inbclViLC piugLalUj 


1 




T AA"! nl ^f-f 1IA /nnW h-l Pill ^nOPfvIpp nTnOfAlB. 
LGglSiatlVG/pOilwlCai iUogiViLc ptugtaiu* 




• 


runcLionQi lypcb 






taCiliLaiing type inbeiViLc [^lugi-auu 




• 


AQVOCHcy lype inservice piugidiu* 


1 




K6,SponS6 cype luservice prugiaiiii 








• f 




Iralnlng sessions/worKsnops 






Incentives 






ireau 


I 




Salary increment 

0 






Rel,tJased time 
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The following sections contain; 

. Competencies for special education curriculum consultants;^ 
. Competencies for special education supervisors; 

. Competencies for teachers of the secondary level educable mentally retarded. ^ 
These sections were taken from: 

. Creamer, John J. and Gilmore, Joseph T. Design for Competence Based Education in Special Education . 
Syracuse, New York: Syracuse University, Division of Special Education and Rehabilitation, 1974. 
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COMPETENCIES FOR SPECIAL 
EDUCATION CURRICULUM CONSULTANTS 

al n97{f°''T^ '^°"^P""'^'« adaptcdVrom the research that Mcycn ct 

al (1973) performed as part of their special training project titled "Prototvoc 

Sil'd";;' ••7r °' ^"^"'^"'"^ Collltant f^t Excepts 

Children. TIic stattniencs were generated through literature review ructured 

; SiHr„1 •'"''^"''^"'^ -latcd to.tierp^ru "an 

trainabihty of he eornpetenc.es xvcrc obtained from 587 field personnel via 

incudS::;-.:',;;: 

ie ndlrlhcd La h """''"^ "'"j"^ ^" 'categories wlih 

are underl.ncd Laeh eompciency statement should be preceded by the followin.? 
stem: A special education curriculum consultant should be following 
1.0 EVALUATE 

' 11 Curriculum j 

■ 1.1.1 able to provide leadership in designing and implementing an 
evaluation approach to curriculum development. 

1.1.2 able to develop formative and suhimative evaluation proce- 
dures applicable to curriculum development efforts. 

1.1.3 able to interpret evaluation data on curriculum development. 
1.2 Instruction 

1.2.1 able to implement various evaluation techniques for assessing 
teacher e fectiveness (e.g.. peer.cvaluation, observational tech 
niques, self-appraisal scales). 

1.2.2 able to 'identify leader variables relevant to the assessment of 
instruction. 

1.2.3 able to identify the nature of teaehcr-pupil and pupil-pupil 
interaction in a classroom. r r k 

1.2.4 able to assess teacher performance in classroom management. 
1-2.5 able to select personnel skilled to ssume specific roles in the 

instructional program. 

1.3 Materials and Media 

• 1:3.1 familiar with the variety of instructional materials and media 
available to teachers of exceptional children. 
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, 1.3.2 knowledgeable of those charactcrbCics of instructional mattr- 
ials and media as well as the characteristics of the instruclional 
•setting which arc relevant to materials and media evaluation. 

1.3.3 familiar with the existing knowledge (published and unpub- 
lished literatur: including proposed evaluation models) relative 
to the evaluation of instructional materials and media.. 

1.3.4 able to perform effective evaluations of instructional inatcrials 
and media. 

1.4 Commuitication Processes 

1.4.1 able to identify formal and informal comrnunication processes 
relative to the education of exceptional children which are 
operational within a school system. 

1.4.2 able to analyze his own effectiveness in commtinicating with 
others regarding his professional role. 

1.4.3 able to develop an evaluation model for assessing the effective- 
ness of existing communication procedures relative to curricu* 
lum and instruction for exceptional children i'n a given school 
district. 

1.5 Support Syste?ns 

1.5.1 able to provide leadership in needs assessment. 

1.5.2 able to e\*aluate in-service training programs. 

1.5.3 able to evaluate special education program's utilization of 
consultive and service resources. 

1.5.4. able to determine the effectiveness with which a school dis- 
trict utilizes parents as a support resource in the education of 
exceptional children. 

1.5.5 able to assess the general administrative support system for 
exceptional children, i.e., financial, physical facilities, and. 
rcguliitory. 

2.0 DEVELOP 

2.1 Curriculum 

2.1.1 knowledgeable of basic principles of curriculum development 
and instructional theory. 

2.1.2 able to infer curriculum design features from a review of 
curriculum project reports and/or cnirriculum project prod- 
ucts. 

2.1.3 able to integrate information on sources of influence on cur- 
riculum development activities. , 

2.1.4 able to formulate specific goals that will be compatible with 
the general aims of a school district. 

2.1.5 able to direct the development of local curriculurti documents. 
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2.1.6 able to serve as a leader in the implementation of curriculum 
development products. 

Instruction ' 

2.2.1 knowledgeable to the current literature on instructional prac- 
tices for exceptional children. 

2.2.2 able to develop instructional prograir s. 

2.2.3 able to develop classroom management techniques. 

2.2.4 able to identify and adapt innovative methods and/or mater- 
ials :o programs for exceptional children. 

Materials and Media 

2.3.1 able to provide direction in the development of teacher-made 
instructional materials. 

2.3.2 able to maximize the use of instructional media by the teach- 
ing staff, 

2.3.3 able to provide direction in the establishment cr revision of a 
local resource center. 

Communication Processes ' 

2.4.1 abie to describe the different communication processes rele- 
vant to the role of a curriculum consultant in a local school 
setting. 1 

'2,4.2 able to utilize formal communication models (e.g., Berlo's 
model) to enhance effective interaction with school personnel 
on curriculum related problems. 

2.4.3 able to effectively transmit information through various com- 
rnunication modes (e.g.. verbal, written). ^ 

2.4.4 able to identify his objeetivc for a presentation situation. (i.e., 
to inform, inspire, persuade, etc.) and employ the most suit- 
able techniques. 

2.4.5 able to identify and arrange interpersonal situations (i.e., indi- ' 
vidual conferences, small groups, large group meetings, etc.) 
which cnli.i'ivc communication. 

2.4.6 able to design communication procedures applica!)lc to the 
role of a curriculum consultant in a local school situation. 

Support Systems 

2.5.1 able to develop a comprehensive and systematic in-service 
training program. 

2.5.2 able to design classroom settings conducive to good teach- 
ing-leai'ning conditions. 

2.5.3 able to develop procedures which facilitate the acquisition of 
needed instructional materials. 
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2.5.4 at:s to assist teachers in obtaining needed consultative 
services. • • 

3.0 TRAIN • 

3.1 imtruction 

3.1.1 able to design and organize instructional activities aimed at the 
development of specific skills requisite to various educational 
roles. 

3.1.2 able to plan a training program relevant lo the selection and 
utilization of instrucfional methodologies and class oom man: 
agement techniques with exceptional children. 

3.1.3 able to plan training programs concerned with the identifica- 
tion and utilization of data collection techniques and instru- 
ments. 

3.1.4 able to plan a training program on the management of organi- 
zational and supen-isory problems encountered in instruction. 

3.2 Materials a}2d Media 

3.2.1 able to train teachers and administrators in the ^selection and 
evaluaiion of instructional materials and media. 

3.2.2 able to train teachers and administrators in the development 
of instructional materials and media. 

^'2'^ able to train teachers and administrators in the implementa- 
tion of instructional materials and media. 

3.3 Communication Processes 

3.3.1 able to instruct teacbers in procedures applicable to commun- 
icating with parents on curriculum for exceptional children. 

3.3.2 able to instruct teachers in "techniques of communicating with 
colleagues about curriculum for exceptional childreii. 

<0 ADVISE ^ 

4.1 Curriculum 

4.1.1 able to function in an advisory role. 

4.1.2 able to establish himself as an obvious resource to personnel 
encountering problems related to curriculum for exceptional 
children. 

f,1.3 able to analyze curriculum related problems and determining 
the possible rorsequences of the problems, pcrsonn?! affected, 
and personnel having responsibilities for resolving the prob^ 

4.1.4 able to develop a plan qf aaion for resolving curriculum 
problems. 
4,2 l7:^truction 

4.2.1 able to function in an advisement capacity. 
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4.2.2 able to advise oh the availability and u^n „f • ■ . 

4.2.3 »b ':,„ .dvis.„„,hH«„p,c,a,io„a„<i„„„fp„pi,<,i,^ . 

^•.J Materials a7}d Media ■ ■ ' 

prouicris rc atcd to matcrrals and media. 

''^'^ s^n^ ''^T teaelxcrs/and other school per- 

sonnel on the use. production, and evaluation of .ateriall Z 

- rtorc:n7ef 
4.4 Communication Processes 

4.4.1 able to function in an advisory role 

4.5 Support Systems 

• tt^:" ;:ac"h;;s'T;dV''^ "''^ °^ 

tors, teachers, and community agency personnel 
4.5.2 able to advise administrators and teachers on the availability 
and use of school sponsored support systems. . ='"»'""ty 
4.5.3.. bi. to advise administrators and teachers on the availabilitv 

and u.se of community-based support systems. • "'""^^""y . 
SERVE ./IS LIAISON 
5.1 Conifnunicaiion Processes 

S!:™"cSr' ' ""•"^ ■"• ' 

5.2 Support Systt'fns " 

■ it'LrS"' ""^ " • «** 1... 

. 5,2.3 ..bl. „ i„ , liaison capacity for group, ,(,.„ci„ 



. , to cutf.cuWvn tor 
. support sctv'C^^ , , Uadcr -.n the 

man ^* 

rMeyeo. E-^- of Cii"«^""'"ci^Mtion tor 
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COMPETENCIES FOK TEACHERS OF THE SECONDARY 
LEVEL EDUCAIJLE MENTALLY RETARDED 

The following list of competencies was generated by Brolin anil Thcmas (1972) 
« part of the.r project to develop a competency-based, pre-servicc training pro- 
gram for teachers of the secondary level educuble mentally retarded at the Univer- 
sity of W.sconsm - Stout. Following a.i extensive literature review, a planning 
conference was convened to generate and refine 4 list of competencies, r-ollowing 
th,s. a survey of 205 teachers and supervisors was performed to determine thcrcLi- 
tive miportance of the competencies and responses to the survey. 

The following competencies are organized around specific courses (underlined) 
that compose the special education portion of the training program! The compe- 
tency statements complete the declarative stem. "Teachers in training will ..." 
i-0 Introduction to EJucJtion of the nMK 

1.1 gain an understanding of the characteristics and problems of various 
exceptional (excluding the nie.it.illy retarded) students found in school 
programs: gifted, emotionally disturbed, learning disabled, speech vis- 
ually and hearmg impaired, cerebral palsied, and epileptic. They" will 
also learn about evaluation criteria, resources, and educational provi- 
sions for these students, 

1.2 gain basic knowledge about mental retardation. 

1.3 gain an understanding of the current and historical educational philos- 
ophy and programming for the retarded, with an emphasis on second- 

. ary level EMK. . . 

2.0 Psychology of the Exceptional Child 

2.1 ^ gain in-dvpth. understanding of how to guide the learning and develop- 
ment of ehildren who deviate from the normal - the mentally retarded, 
gifted, soeially and emotionally disturbed, and those with visual, speech.* 
and or orthop-dic prol-.ems. They will learn about the psychological 
components of exceptionalities, thc.r characteristics and problems, and 
the resources available for them. 

3.0 Mental Rctanlaiion . 

3.1 gain an understanding of the basis of mental retardation. This will 
.nclude rhe most common definitions. classifij:ation systems, and prev- 
alence statistics as well as causes, types, and characteristics of retarda- 
tion and techniques for working with the retarded. 

3.2 learn about the problems and feelings of parents of the rctardid. They . 
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will siudy methods of reducing parental anxiety by helping them 
urtdcrstand the children's limits, of easing parental guilt feelings, and of 
showing parents how to help children develop independence and con- 
fidence. The course will discuss parental IQ and .cultural levels, parent 
organizations, and the influence of the family on the menially retarded 
child*s development. 

3.3 be aware of evaluation methods for the retarded, including psycholog- 
ical tests, observation, and vocational ctirnponcnts. I'hc course will 
discugs how to apply principles of !;;arning theory and research to 
evaluation! 

3.4 learn about historical and current methods of treating and educating 
the retarded, including contributions from fields other than education. 

4.0 Issues in Special Education 

4.1 gain an understanding of current and innovative issues and trends in 
education of the retarded. 'I'his will include study of the efficiency of 
various teaching approaches, goals of trainable mcntalfy retarded 
classes, and the achievement level of adult retarded persons. The course 
will also focus on cultural-familial retardation, institutionalized and 
non-institutionalized retarded persons, integration versus segregation, 
and the efficiency of counseling and psychotherapy with the menially 
retarded. * 

5.0 Curriculum aud Methods m Teaching Secondary EMR 

5.1 learn about methods and design of curriculum for the EMK, including 
how lo integrate scope and secjucnce and how to apply personal 
learning theory to teaching methods. The focus will be on a curriculum 
based on (a) the learner*s developmental level and learning character- 
istics and (b) student needs. Pertinent currieulum guides will be used. 

5.2 learn how to organize and operate a relevpnt high school program for 
the retarded. They will study various iypes of program approaches, 
including work-study, unit^ prescriptive, resource, and new and unique 
ones. 

5.3 learn about the materials, equipment, and methods needed to imple- 
ment the curriculum, i.e., to teach vocational, motor, recreation, social 
studies, math, communication, and activities of daily living skills. 

6.0 Student Teaching, Secondary EMR 

6.1 denfionstrate their ability to teach secondary EMR through directed 
teaching and community experiences in selected off-campus schools. 
They will design a program that meets student needs, prepare materials, 
deliver and evaluate an individualized, vocationally-oriented program, 
use other personnel, and assist parents. 

7.0 Professional Teacher Education ' ' , ^ 

8.0 Abnormal Psychology 

8.1 learn about the more serious mental disturbances. Emphasis will be 



placed on the growing Importance of mental disorders and their early 
detection and referral. The course will focus on how to correlate types 
of malidaptivc behavior, etiology, j.nd therapy with the social, emo' 
tional» and intellectual functioning of the student. 
9,0 Audio'Visual Communications 

9.1 be able to select and utilize appropriate media to assist in classroom 
communication, ^^edi[a include: lettering, overhead projection and 
transparencies, flat and projected pictures, opaque projection, symbolic 
representation, educational films and television, and auditory aids. 

9.2 be able to design and produce selected audio-visual materials - trans- 
parencies, mounted pictures, charts, graphs, posters, and film and 
magnetic tape splices - for classroom use. 

9.3 learn to identify, through the application of learning theory, the role of 
audio-visual materials in classroom communication. 

9.4 demonstrate in the self-instruction laboratory their ability to operate 
selected audio-visual equipment, including the combination and car- 
ousel type 2" X 2" slide and filmsirip projectors, the 16. mm motion 
picture projector, and the magnetic tape recorder. 

10.0 Preparation of Audio^Visital Materials 

10.1 taught to design instructional materials to fit specific teaching objec- 
tives. This will include (a) creating non-projected, projected, three- , 
dimensional, and reading materials; (b) producing non-photographic 
transparencies; (c) preparing audio materials; and (d) developing and 
cataloging a community resource and vertical resource file, 

10.2 be able to evaluate the appropriateness and effectiveness of locally- 
prepared instructional materials for classroom use. 

11.0 Community Resources 

11.1 learn how to involve community agencies in the education and rehabili- 
tation of students. The agencies include: state rehabilitation agencies, 
.sheltered workshops, mental .health clinics, halfway houses, day care 
centers, social servicesvand employment services. ^ 

12.0 Rehabilitation Practicum • 

12.1 learn - through practical working experience in different agen- 
cies - the organization and operation of rehabihtation and related 
agencfes. This will include information on the agencies' roles in the 
rehabilitation process, problems in serving handicapped persons ade- 
quately, and problems and needs of handicapped persons served by the 
agencies. 

12.2 translate their clinical experiences into clear, and grammatically-correct 
' written reports and observations. 

12.3 demonstrate their ability to relate to handicapped persons and profes- 
sional workers in a positive, helping manner through the practical 
experience. \ . 
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^^'0 ft'babilitationMethoJsf.- Evaluation 

J 3.1. gain an understandine of ihe fh,. ..• - 

processes of vocational cvaluaJicT '"' P^^'''^-"*. model,. ,nd 

t.onal intcres,. achievement ap.i udc an '° ^^"'"'"^ 

. - .i.nc facto, and socia,;pr:;ta,:rni:s::-^^^^^^^^^^ . 

"^'.ng other professional discipl nes fr..'". '''' """P^"'"'"'' EO^\s. 

wrmng clear and accurate vSiona, '"^ '"^ 

profiles. reports and assessment 

14.1 understand the work hih„. i 

and worker rights. ^ ""'^ M requirements, salary 

«"'lcT,t. This inch/cles the use of "adan. ''^'^'^T"'' ""'^^ 
uni,,ue techniques (c.g behavio L ^J'e^^^"^ other 

• in the adjustnif process -""-"ng. work aetivi- 

f inf -ir;:;" ri.r';t;:r™v^^^ '^^-^ 'n^iude 

dents, following-up students t LS'nV" '"''^'''"*^' 
m..s. The tead.ers.in-training w 1 learn h ' !--'<P^')"ins work pe^ 
be aware of j.U possihilitic| ."^ emn,'" ^■"''"">'" ^"^^ 

system, and the state standard on he^^rh '^^T ^ ^^P""'"* 

.=«nce. liahility. work pern "ts minimum L ' "m'^ P^^autions. insu^ 
•ncludcd. * ''I'""""'" vvage. and labor laws will also be 

14.5 have the knowledge neeessarv ml 

retarded students. -n,is will inLdc dcte'rJ '"«^""">' 
the eommun,,,, (b, job ehnraeter^stlrfT ^'i '^e jobs available ii 
trends, (d) human, c-haraeteristies nS« " ^"^Ployment 

^vorking conditions in a job setting °' 'P'"^'" M 

15.0 PamUy Living (EM R) ■ ' 

15.1 understand the mlr f ■ 

Porary life, including .l^r'^t.^J^,;""""" ^' '"^ ^^"^"^ -o"'- 
, ''"d the family and th^e idiST ^ "^^^^ 
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15.2 stuily premarital and marital relationships as a basis for family effective- 
ness. This meludcs (a) understanding childhood, adolescent, and pre- 
mariul heterosexual experiences, (b) understanding self and (c) main- 
tammg meaningful and terminating unsatisfactory relationships. 

15.3 will understand the components of effective family living: sctti.ng goals 
and making the decisions, choosing life styles, man.iging available rc^ 
sources, expanding and controlling family size, providing for needs of 
children and adults, and ensuring the safety and health of alt family 
members. ' 

16.0 Food Atartiigetnutii 

16.1 be able to plan proper meals and snacks by studying general nutritional 
needs and specific nutritional needs as related to health, occupation 
age, anil activity, 

16.2 study food purchase to implement menus. This will include information 
on selecting food, comparing prices, determining quantity and quality 
of food, knowing terminology in food buying, and packaging and 
labeling. 

16.3 be able to care for and store foods to avoid spoilage and food poisoning 
and understand the basic nilcs of kitchen sanitation. 

16.4 know how to work safely in the kitchen, including the proper use and 
care of knives and other equipment and the proper use of stoves. 

16.5 be able to apply principles of food preparation to specific food and 
subsequently to meal preparation. 

16.6 be able to prepare and serve w -h. This will include study of types of 
meals, combining foods to form meals, and table settings. 

17.0 Basic Apparel 

17.1 be able to purchase appropriate clothing, using techniques ind informa- 
tion available to rcrardcd youth. The course will deal with clothing 
function, coordination, labeling, fabric and fiber, construction, color, 
style, texture, line, design and fit. 

17.2 be able to clean .ind press weaving . apparel, using techniques and-^ 
information available to reta-ded youth. This will include sorting, 
washing, and machine drying, storing, removing spots, and polishing 
and waterprbofing shoes. 

17.3 study different methods of storing clothing.' using techniques and 
information available to retarded youth. 

17.4 study hand and machine clothing repair, using techniques and informa- 
tion available to retarded youth. 

17.5 study aspects of good grooming, including body care and make-up. 

17.6 construct a garment or other textile project (such as miniature drape, 
wall hanging, weaving). ■ 

17.7 be able to work with adolescent EMR in an educational setting. * 
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19.0 Processes 
19.1 



18.0 Housekeeping Skills for the EMR . . r«r.„.,l«n 
18 1 be able to handle family finances, u^ing . 
available to the KMU. This will include understanding the need for 
mon-v understanding ways to acquire money, dctcrnumng use .nd 
vT of simple financial records, knowing procedure of obta.n.ng .nd 
using bank and credit facilities, and plannmg for w.se cxpend.tures., 
' 1B.2 learn how to properly care for a home, its furnishings and equipment, 
using techniques and information of value to the EMR. ^ 

18.3 study the housekeeping jobs available to the tMU and how ,o .dent.fy 
the skills n<;ccssary for each job. 

lies ^ . 
be able to provide instruction about and training for occupat.onj 
'datc-d to tlu- area of industrial processes generated by the bas.c, of 
growing, extracting, conditioning, and combmmg. 

10 2 dcvcloD a proficiency in using tools and equipment in the processing 
ic-a as' evidenced by' their operation of these tools and equipment .n 
the laboratory situation. 
19.3 be able to provide guidance in forming attitudes and behavior regardmg 
vocational safety. ^ . . r 

19 4 be able to provide instruction in the operation of ^^'^'"'''y '^^ J'"/"- 
s'ng. including types, functional areas, and mtcrrelat.onsh.ps of area,. 

20.0 Industrial Crafts . 

20 1 dcveloD a proficiency in the use of tools, equipment, materials (fiber, 
t;': woo'dT. and processes contained in the area of industrial craft. 

20 2 be able to provide instruction about and training for craft-related 
' o eup ions, such ..s self-employed workshops, craft outlet ..ores, craft 
> material distributors, and craft objects and supplies manufacture. 
7\.0 Introduction to Graphic Arts j a. 

binding. 

22.0 General Motor Mechanics • i.j 

22 1 be able to provide instruction about and training for ''"'^"TVnS 
occupation' incbding producting. servicing adjusting.- and repairing 
fuel systems, ignition systems, ride control, and chassis units. 
22 2 develop a proficiency in the use of tools and equipment '"/he >"W- 
motive area (internal combustion engines and '^c automotive eha^ 
Tits) as evidenced by their operation of these tools and equipment lu 
the liboratvry situation. 
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22.3 be able to provide information about problems and responsibilities of 
auto ownersh.p. e.g.. purchase, legal and moral aspe^^ cmte^^^^ 
•proceduresy safe operation. • • ' *^""^'^6<="cy 

23.0 f'h'sical Education for the fiar^dicappedStudcm at the Seconda^ ' 
23.1 understand the physical ramifications of various handicapping condi- 

cercbn,! pals.ed. and the visually, auditory, and orthopcdically imi 

. 23.2 have the knowledge necessary to evaluate handicapped high school 
sn^dents' phys.cal capacities in tcrms.of basic movement skill' phS 

^ development, perceptual-motor development, and physical fitnfcss . 

23.3 stujiy the- diversified programs of developmental activities eamcs 
sports, and rhythms suited to the interests, capacities, and ir^ifatron^ 
of hand.capped students and will be able to conduct aradapted 
physical educacion program for handicapped students ' 
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COMPETENCIES FOR SPEGIAjL 
EDUCATION SUPERVISORS 

The following list of critical competencies was generated thrdugh the research by 
Hams and King (1974). as part of their Special Education Supervisor Training 
Project (SEST) ac the University of Te.xas. In this project, emphasis was placed 
upon defmmg the supervisor as one whose primary assignment is to work with 
teachers and others on instructional matton and to serve as a change agent The 
developers chose not to fnclude competencies related w maintenance functions or 
admmistrative txsks that do not relate directly to the improvement of student 
mstruction. 

A conceptual model was developed for generating the competencies. Within this 
model, a search of the literature in ten disciplines yielded specific values, skills, and 
knowledge m three, domains, these were (1) problem solving, and (2) human 
relations that were generic to all leadership positions, and those specific to the (3) 
mstructional supervisor. ISy combining elcmci.ts of these three domains, critical 
competencies o: the special education supervisor were generated These competen- 
cies were then logically broken down into wtegcries of major, specific, and basic 
competencies (which were described in the original reference). 

The critical competencies as defined by Harris and King (1974) arc as follows: 

A. DEVEI.OI'ING CURRICULUA;.- The Process of Improving the Guidelines for 
Instruction, . 

Setting Instructional Goals - , . • 

Given a mandate to clarify'major goals of instruction, the supervisor can 
lend groups of parents, citizens, specialized personnel, teachers, and pupils 
through a series of discu.ssions. presentations, training sessions, and other 
experiences lo produce a report showing some of the most important 
instniciional goals on which there is agreement. 
A-2 Utilizing Specialized Personnel 

Given a need for the production or adaptation of curricula, the supervisor 
can prepare a proposal to utilize the expertise of a variety of specialized 
and profcshional personnel to develop, review, and/or. critique the rele- 
vance and applicability of curriculum guidelines for content for pupils 
with specifie needs, 

A»3 Adapting Curricula' 

Having secured innovative' curricula developed outside the school or dis- 
trict, the supervisor can adapt the curricula to meet the needs of a student 
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or student group, and make the;r available to local personnel for use in 
guiding instructional planning, 

A-'^ Dt'si- -ling Instructional Units 

The supcr^isor can design instructiona^ units which specify pcrfortriar.ce 
ohjeciives,. instruaional sequences, a variety of appropriate teaching/, 
learning acuviiies. materials, and evaluative procedures. 

A-5 Writing l-.JuCiUioital Plans ' CV— 

Given pertinent diagno..tic data on one or more pupils, the supervisor c|m 
nrep..re educational plans for iheie pupils which specify curr.eular con:cn\ 
and level appropriate activities and materials, alternative teaehipg suat- 

' eg.es. long and short range learning outcomes, and procedures for evaluat- 
ing- 

DEVIil OlMNG I.l-ARNINC RliSOURCKS- The Process of lm,.roving the 
Availability of Uesourees for Learning in the School or Community. 
B-1 Producing Learuing Materials 

Given learning needs and a curricular design to meet those needs, the 
supervisor can arrange for the production of the necessary learning mater, 
ials to compiement. fulfil!, and/of -nhanec the aims of a curricula. 
3-2 Securing Learning F-.esoi'rces (non-vm rrial) 

Given learning needs and a curricular design to meet t!.;se needs, the 
supervisor can secure; acquire, or arrange for ihc utili7,ar.on of the neces- 
sary human and/or physical resources to compk-ment. fulfill, and/or en- 
hance the aims of .t curriculum. 
B-i Evaluating the UniliZiUion of Resources 

■r- ■■ an .vay of learning resources currently available for use. the 
"super, isor design and conduct a smdv to determine the extent and 
anpropriatenes. of their utilization, arid based on the res;..Us of that stud 
i^in-niake recommendations Tor the improved utilization ol specific lean- 
ing resources in specific waj's, 
B-4 Evaluating and Selecting Muerials 

Given expressed needs for learning materials, the s-^pcrvisor can develop a 
set of evaluative criteria and procedures to determine the nuality. utility, 
and av.i.l.il,il.ty of leas ning materials, and can organize and conduct .'evicw 
sessions where teachers and other personnel can apply the criteria to 
materials and nuke recommendations for acquisitions in n^.ded areas. 
STAl-TING rOU INSTRUCTION: The Process of Improving the Recruitment, 
.'ielection and Assignm<mt of Personnel for Instructiouai Improvement. 
C-1 'L-.ivcn a new i^roject proposal which speeifie. budget, gen-ral objectives 
and operational .pr.-.ccdufes. the supc^iso: can describe e.-isentiai st2.f 
pnsifions to be filled. -Jcv-lop job descriptions for each, and specify the 
competences required of the individu-is who will fill the posuions. 
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D2 interviewing for Sc'L'Cthn 

Given a specific position to be filled, the supervisor can develop a scries of 
rc!cvant interview questions, ucilizx-r ihem with a\n. array of applicants to 
elicit «.!rnilarMnforma9ion irorn each, and prepare a summary report which 
can be used with other data in th^ final selection decision, 

G-3 Selecting Personnel 

oivcn staff vacancies and an array of information about a number of 
applicants, the suj>er\isor can prepare a seu of recommendations for 
selecting specific applicants for the vacant positions who can add balance 
and divcbity to the staff and insur. u^Tiifica it improvement in instruc- 
tion. „ 

C-4 Defining Roles 

Using specific instruments and procedures, the supcrviior can analyze ti e 
rol's and responsibilities of a staff group, and prc^jarc a set of recorh- 
ii rdations for changes in roles, reassignment of p ;lrsi>mcl, or additions to 
t* w staff that will lead to improvement of instruction. 

C-5 J f ign itig Ne w Peri: a nnel 

r.iven a new staff porson recently hired by a district, the supervisor can 
analyze the comp-. nvon and needs of staff groups in varioui schools and 
programs, and prepare recommendations and justifications for assigning 
the new staff member, along with reassignment of current personnel, to 
improve instruction. | 

06 Allocating Time to I'unction ' . 

Given various staff positions aiid personnel functioning in them, the 
supervisor can design and conduct a time utilization study, analyzing each 
position w.th respect to the amount of time s.^cnt in each role, and can 
propose modifications of tihie distribution amc «^ instruction, supervision, 
general adnunistraiion, and special pupil servivcs in order to improve- 
instruction. 

ORGANr/INC. FOR INSTRUCTION: The Process of Improving Organiza- 
tional Structure to I'acilitate Instruction. 
• D-1 Monitortfig New. Arrangements 

Given the task of implementing a new organizational arrangement, the 
super\'isor can determine reporting procedures, comfjare actual operations' 
. with planned developments, and when necessary, make recommendations 
to modify operations to bring them into agreement with formulated plans. 
D-2 Revising Existing Structures 

Having determined the strengths and weaknesses of an existing organiza- 
tional structure, the supervisor can propose carefully reasoned or research 
supported changes in the structure which may include the alteration of 
assignments, the use. of staff time, required' reporting patterns, and/or 
allocation of resources to improve efficiency, productivity^ morale, etc., 
and in turn, improve the instructional process. 
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T>-Z Scheduling Services . 

Given diagnoses of pupils" needs and an array of staff personnel, the 
supci^isor can propose a set of schedules to distribute services appropri- 
ately, to balanee staff loads, and to provide that recipients of the services 
maintain maximum involvement in their school programs. 

D-4 Assimilating Programs 

Given a successful instruetional.program operating within a district, school 
or other system, the supervisor can design a plan for the smooth mtegra- 
tii)n of the entire program or selected components thereof, prepare a 
timetable for the- transferring of responsibilities, and assure that the 
i :inK-tional improvement evidenced in the program is continued m the 
system ti) which it is transferred. 

UTII IZtNG SUPPOKTING SKRVICUS: The Process of Securing and Providing 

Supporting Services to Students. Parents, and Staff for Instructional Improve^ 

ment. 

E-1 Analyzing Services and Sources 

Given insiiruiions. agencies and/or other available sources of supporting 
services, the ^ipcrvisoi can develop a master plan for providmg ser\'icc$ to 
students and/or district personnel, by determining sources for all needed 
services, assessing their availability, quality ind cost, ai^d specify mg any 
conditions that may influence their utilization. 

E-2 Securing Services 

Given a need for a supporting 5erv!ce(s) not currently being used within a 
district, the supervisor can secure and arrange for the utilization of the 
needed services) b^ identifying the possible sources, dctermming the 
quality and cos: specifications for the particular scrvicc(s) and selecting 
the most appropriate sourcc(s). 
E-3 Evaluation of the Utilization of Services 

Given a plan for pfoviaiti-u suppo.ting services within a district; the 
supervisor can compare jliat plan with the current operation by utilizing 
objective data, gathered in accordance with previously identified criteria 
and. based on the evaluation, can propose recommendations rhat would 
increase the effectiveness a;^d quality of tnc system. * 
PROVIDING iNStRVICli EDUCATION: The Process of improving t Ik Qual- 
ity of Instructional Practices Within the Staff by Providing Opportunities for 
Professional Growth. 
F-1 Supervising the Clinical Model 

Given a teacher experiencing difficulties within a classroom, the supervisor 
can lead the teacher through a clinical cycle usmg classroom observation 
■ data, non-direct ivc feedback technique^,, and variour mservke and planning 
experiences in appropriate sequence to produce sigitifieantly improved 
teacher behavior. * 



F-2 Planning for Professional Growth . 

Given a group of instructionAl persooncJ and data concerning various 
Z f 7- performance, the supervisor can assist them to 

establish md.vuJual professional grov.th plans which include a specified 
time penorJ. objective:, for chanijc in classroom practicrs,' a schedule of 
cxpencncc.: sequenced for continuous stimulation and growth, and criteria 
spccifiei. tor ternimai and intcrniediatt evaluation. 
F-3 Conduciing Training Sessions 

Given . de.cWption of a sr,ff group, inviuding specific descriptions of their 
needs tor trammg. the superv isor can design or adapt a.:d conduct training 
sessions wh.civ .employ specific objectives, carefully seo^joiced learning 
act.v.t.es. appropriate material, and personnel and xvhieh can be shown to 
improve the skills of the participants. 
F-4 Utilizing lluvtan Resources 

In the process of implementing an inservice plan, the supervisor can secure 
the services of a.varietv of consultants and resource persons, either from 
w.th.n the school system or from outside, and make arrangements for 
these consultants to contribute tlieir unique expertise to improve staff 
competence in spccili; areas. 
P-3 Tmniv.g Leadm 

Given individuals who have demonstrated both a high level of competence 
in a specific area and emergent leadership capabilities, the supcivisor can 
train these people to conduct previously planned inservice sessions and to 
provide follou-up activities and support for participants that result in the 
improvement of instructional skills. 

RELATING TO. PUBLIC: The Process of Improving the Quality of Working 
Relationships i5etween the School Staff and the Public to Promote Instruc- 
tional Iniproyement. 

G-l Proviiiing hiforniation Programs ' ' 

The supervisor can establish, promote and maintaTii favorable impressions 
ot special edu^ration programs among community members by disscmin-- 
ating special education information in the public media, by speaking to 
public and school groups, by confrrring with parents and other interested 
individuals, and by organizing public relations programs. 

G-2 Involving the Public 

Th- supervisor can plan ways in which parents and other interested 
ndiv.duals can become productively involved in and trained to assist at 
various levels of the special education program. 
G-3 Studying Public Opinio;, 

The supervisor can specify means of formally and informally assessing 
community opinion and expectations for the current educational program^ 
and can utilize these data for considering, altering, or revising the'current 
prt>gram as warranted. • 
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